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3ABSTRACT
The Catholic Church teaches on both relisious and
moral value Schools a a type o f educational erganisa-
tion, have been -don ted to educate young people. the
Church is convinced that in giving students a rounded
education, students will become more positive in both
religious and moral attitudes.
Such conviction of the Catholic Church about the
relationship between these two kinds of values gas not
been tested in Hong Kong. Besides, there are conflicting
findings in the literature.
The present survey vvias conducted to oxamine such
relationship.Two instruments:the modified Brown and
Lowe's Inventory of Roligious Boliof and Scctt's Survey
of Intorporsonal Values were atorted . A suesticanaing in
Chinese Was given to Form 5 students in Catholic scheols
(both religious and diocesan) and non-Catholic schools.
A pilot study was carriedout with 213 students from
three schools. The main study involved 694 students from
nine schools,and an additional 33 Catholic students from
eight other non-Catholic schools.
The findings of this study indicated that the
religious attitude of Catholic sc1iool students was more
positive than that of non-Catholic school students. Amonn
these two groups of students. when pretestant and Cathelic
16
students were cxcludcd,results results remained unchanged with
the cxception of female studontsThese findinga suggest
that catholice schools have a great influence on the
positive religious attitude of the-Christian studcnee
When students were christians they were less affectod
The results also demonstrated that the corrclation
between religious attitude and the moral attitude of the
interpersonal moral values of kindnessloyalty and honesty
was not high
Moreoverresults showed that both religious
attitude and interpersonal moral attitude of kindness
loyalty and honcsty of religious schcel studonts were
more positive then with siocesan students thees findings
seem to serve as an oxception to thy low correiation
betwcen religious attitude and aoral attitudeto
indicate the imeertans role of reliyions schools in
rcligious and moral educationand finslly to affirm
the statement that the more religious inputsthe More
Positive the religious and moral attitudes among the
students
betwcen catholic school Catholie students and
non-Catholic school Catholic students between relngious
school Catholic students and diocesan school Catholic
studentsthere were no significant differnces in
religious attitude and interpersonal moral attitude
except Catholic students in religieus schoolstheir
moral attitude of kindness was higher
The roligious attitude of the Bretestant studonts
6were more positive than the catholic students but net he
moral attitudeThe data suggsts that religious values
were more officiently transmitted by the protestants than
the catholies
this study recommends joint forces in plannins
researching and teaching both religious and moral valaes
A board on both religious and moral education be established
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Background of the Problem
The fundamental missionary work of the Catholic
Church is the teaching of religious values'or beliefs to
all peoples. Accordingly, the Church has never ceased
teaching. Education, centering on youth has also been
considered one of the essential works of the Church. The
primary work of the Church in education consists of not
only the strengthening of the faith of the Catholic
students but also the transmitting of religious values
to the non-believers.
Furthermore, the Church is convinced that reli¬
gious values lead to the more rounded development of
students. Accordingly, the more upright a person is5
the more upright he behaves morally. At the same time,
the more upright a person is morally, the more positive
he is towards religious values.
Because of these raisons d!etre, the Church has
always favoured the work rendered by schools. Catholic
schools have been established where religious values and
moral values are being transmitted with missionar y hope
of conversion.
In the Second Vatican Council, 1962, the bishops
from all over the world, together with the Pope, announced
the Declaration of Christian Education. They reaffirmed
the important role of the Catholic schools as sharing the
pastoral missionary work of the Church by giving not only
the Catholic youth a well-rounded education transfigured
by faith, but also providing much education to all the
other students who come to study, irrespective of their
religions. In 1977? a document was issued by Vatican
Congregation for Catholic Education, giving guidelines
for Catholic schools. In 1982, the same Congregation also
issued the document on Lay Catholics in Schools: Witnesses
to Faith, reassuring the lay Catholics working in schools
of the support of the Church. All these documents empha¬
size the importance of Catholic schools as vehicles of
transmission of religious .and moral values.
Some problems arise. Is it really morally
- constructive to teach religious values? Are the students
really morally more positive when they have received
education from Catholic schools? Is there a real
relationship between religious values end moral values?
It is not only the Church which is deeply involved
with both religious and moral values. Many researchers
have also explored these two areas. They have studied
either moral values, religious values or the two together.
The existence of a positive relationship between
religious values and moral values was confirmed by the
studies of Leites (l97T) theoretically. Empirical studios
of the following researchers also gave substantial support
to their theories. The names of the researchers are
Schuman (1971), Wright and D'Antonia (1977), Beit-
Hallehme (1979), Piazza and Glack (1979), IViebe and
Flack (1980), and Batson and Gray (1981).
Responding to the universal pastoral care of the
Catholic Church, the Catholic schools in Hong Kong openly
profess the Catholic religion. They are faithful to the
directives of the mother Church and at the same time,
give their students a well-rounded education touching on
both religious and moral values.
Trie Hong Kong Catholic schools have enjoyed a
long history in the educational field. The first Catholic
school was founded in 1842. At present, there are 309
Catholic schools (59 kindergartens, 113 primary, 69
secondary, 12 middle, 11 vocational, 9 prevocational, 4
adult education (Day) and 29 evening, 3 special for
mentally handicapped). Of these schools, 102 are run by
the Hong Kong Diocese, 160 by religious orders or insti¬
tutes. The total enrollment is 302,699 pupils,of which
only 27,082 are Catholics (8.94%)•
There is little doubt that the Catholic schools
have the conviction upheld by the mother Church. They
are convinced that the religious beliefs lead students
to become more positive in their moral attitude. On the
other hand, upright moral values also tend to help them
become more positive in their religious beliefs. Accor¬
dingly, all Catholic schools have been teaching, or
transmitting religious and moral values.
All the above-mentioned problem;:; arise in the
situation of Hong Kongo Is it really morally constructive
to teach religious values? Are the Hong Kong students
really morally more positive when they have received
education from Catholic schools? Is there a real positive
relationship between religious values and moral values?
In reality, although the authorities of Catholic
schools are convinced of the close relationship between
religious and moral values, there has never been any
empirical support for such a conviction.
Therefore, this study attempts to provide for the
Catholic Church of Hong Kong findings portraying the
actual religious and moral attitude of the students. By
so doing, it is hoped that a significant service will be
rendered to the Catholic Church of Hong Kong in the field
of education. The empirical data of this study will become
a meaningful corner-stone pointing the way for future
research in this area, and providing a sound basis for
the .design of a, curriculum for Catholic religious and
moral education. Moreover- in the wider scope, this
study attempts to stimulate people of the importance of
religious perspective in view of morality in Hong Kong
and place Christianity in the context of an eastern
society such as Hong Kong.
Heview of Helat ed Literature
Catholic schools have always stressed the impor¬
tance of providing a good education. This does not mean
only an academic.education but one which can be described
as Catholic education® Such education consists of the
moral and religious development of the students® Accor¬
dingly, Catholic schools transmit both moral and religious
values with the conviction that by so doing, students will
grow up into people with more positive moral and religious
values,
There are many people who also believe that a
close relationship between moral and religious values
does exist® They send their children to Catholic schools
not because they want them to acquire religious values:
they simply want their children to assirnulate the moral
values transmitted in these Catholic schools so that they
will have a more positive approach in their moral life®
In reality, both moral values and religious arc
very complicated entities® Each deserves intensive
. attention® Before studying these two kinds of values
together, it is necessary to take each value, so as to
study it more in depth before an attempt is made to
examine them together with their relationship®
In the present literature review the interpersonal
values and the Catholic religious values are dealt with in
turn.1 This is followed by a survey of studies on their
relationship.
Interpersonal Moral Values.
Values are often defined within the academic
discipline. In Social Sciences, values are seen as the
qualities of objects which cause them to be reviewed as
nnecessary and desirable by an individual or a group.
(Encyclopaedia Britannica, 1981)® As there arc many
objects necessary and desirable to men, there are as
many values.
Men cannot live alone. They are social animals
(Aronson, 1965). In establishing relationship with other
objects and situations they also confront other people of
the same species. The mutual relationship of men is
termed the interpersonal relationship. There are certain
values that guide men in building up their relationship
with one another. These values are termed the interper¬
sonal values.
Among interpersonal values there are certain
values that remind men of the problems of right and
wrong, ought and ought not. They raise men to their
moral level. These values are called the interpersonal
moral values.
Although interpersonal moral values by definition
have already been circumscribed to this type, there are
still many values under this category. Th 01 G gIIT G the
values of kindness, loyalty and honesty, (Scott, 1 9 6 5) 5
the moral components of treating others as equals, the
awareness of one's own and other people's emotion (McPhail,
1980), the Golden Pule of Do unto others as you want others
to do to you, (The Four Books) and the Eight Beatitudes,
Blessed are the poor in soirit, for theirs is the kingdom
of heaven... (The Bible). Many of these values are called
the common denominators because they are treasured and
valued by most people of modern societies
Having mentioned how interpersonal moral values
are regarded by social scientists and others, it is
essential to review some researches on this kind of
values
The question of whether interpersonal moral values
are inborn or acquired is always under study. Kanfer
(1979), in his study of altruism as a self-control in
the service of others, stated that, though some studies
take a11ruistic e1ement as a natural, inbo rn quality, many
other studies regard such an element as social. He argued
that social influence could change the direction of genetic
disposition of altruism. His argument was purely theore-
tical.
Hushton (1976) studied the duration of altruism
and the effect of a model on children's altruistic actions
He argued that children when given candy or praise as
reinforcement behave more generously. But, altruistic
action by itself should be studied with no such external
factors interfering. He tested 140 children, aged 7 to
11 years. The test on generosity was re-administered to
them two months later. Subjects were sent by the teacher
to a model who first established rapport with them
Children were shown the prizes and were told that they
would win them if they played the bowling game, A Save
the Children Fund poster was pinned up in the room. The
model preached either generosity or selfishness or kept
to a neutral conversation. The findings showed that
children were more generous with the model's preaching on
generosity. Such preaching also had a long term effect.
Preaching with 110 effect in the immediate experiment had
also shown a highly significant effect (p .01) in the
re-test on generosity two months later. His findings
also suggested the possibility of internalization of the
virtue as a result of thesexperiment.
Not only generosity but helping is also an inter¬
personal moral value that has interested many researchers.
Coke, Batson and McDavis (1978) employed a two-stage model
in studying helping. In their study, Li. college students
were the subjects. They learned of others' needs from
taped radio broadcast, and, later, they were given the
opportunities to help them. In the first experiment,
the empathic emotion of some subjects was purposively
- reduced, and, in the second experiment, the empathic
emotion of some subjects was increased. They were both
given the feedback. In these experiments, the subjects
who exreienced the most empathic emotion also offered
most help. Their findings showed a person's readiness to
help others increased or decreased according to the empathy
he had for the needy people. In the first experiment,
seeing the needy people did not directly affect helping.
It was so only through its effect on empathic emotion.
Hot only does the positive emotion such as empathy
affect the interpersonal moral value of helping, a negative
feeling facilitated helping. Other studies rejected such
a result. Thompson, Covan and Rosenhan (1980) attempted
to reconcile the conflicting findings by introducing the
variable of attention. They studied the negative mood and
helping with the variable of focus of attention. Thirty-
six adults were asked to imagine their friends dying of
cancer. They were first tested and were assured of their
negative mood of sadness. Then statements on attention-
to-self and attention-to-other were read -to them. Then
they were told to complete the story they heard. Their
findings showed that adults whose attention centred on
themselves were less helpful than adults whose attention
centred on their friends. They suggested that attention
on the condition may affect the interpersonal moral values
of help. Yet, they said that these results could not
account for the case of the adolescents because the latter
were too immature to generate such feelings towards their
.friends as adults did.
Archer, lias-Loving, Gollwitzer, Davis and Foushee
(1981) studied personal dispositional empathy and helping.
They made use of Coke et alfs 2-stage model of empathy
mediating the moral value of help. They also measured
the dispositional empathy of the subjects. Equal numbers
of subjects from above and below the Mehrabian Epstein
(1971) Scale median were chosen. Then they dminis-
tered the two-stage model of Coke et al. The results
showed the effect of greater help followed high rather
than low arousal feedback as found by Coke et al. Yet,
such results were true only for subjects who were higher
ill dispositional empathy in the demand condition
Shapurian, Ilojat and Merenda (1981) studied the
pattern of interpersonal values among 187 Iranian high
school anl college students. The Survey of Interpersonal
Values (SIV) was administered to them. The survey con¬
sisted of the interpersonal moral value of benevolence,
There were also other interpersonal values of support,
conformity, recognition, independence and leadership.
Leadership and recognition were positively related which
suggested a conceptual closeness of these two scales in
Iranian culture. The trait of leadership was accompanied
by recognition but not by conformity and benevolence and
was negative related to support. Such findings might
suggest the relationship between benevolence and confor-
nity. 17hen the resu 11s were compared wi th the coui1torpart
American, they found it difficult to interpret the lower
scores the Iranian students got for benevolence since
such virtu 0 j ca. s highly respected in their country.
Duval, Duval and Ileely (1979) examined justapo-
singly self-focus, self-attribution of responsibility and
helping. The sample consisted of 55 female undergraduates.
They were divided into groups. Some were shown their own
images on the screen immediately before and after the
pictures of victims of venereal disease. Others were
shown their own images U minutes before or after the
victims1 pictures. The result showed that the group with
their images immediately shown before and after the victimsT
pictures were more ready to help than the other group. In
the second experiment, subjects filled out a biographical
questionnaire either l minutes before or immediately before
seeing a video tape of poverty-stricken Latin Americans.
Results also confirmed that of the first. The findings
suggested that self-focus was related to self responsibi¬
lity which in turn affected the interpersonal moral value
of helping. They also suggested that self-focus might be
affected by other variables such as important'1 or novel11
stimuli
Horowitz (1976) studied altruistic disposition,
responsibility and helping. He tested 160 male university
students. They were asked to answer verbally Kohlberg's
(1958) moral dilemmas. Their moral feedback was manipu¬
lated. While they were in the laboratory, some of them
were told that their actions and speech were taped and
recorded down by camera. Others were told that the video-
.tape and camera were not functioning. Some could see the
petitioner while the others wer'e not. Yet, all of them
were asked by a petitioner to volunteer for a sensory
deprivation experiment. Their findings showed subjects
who scored high in moral judgment maintained a high degree
of volunteering. The presence or absence of videotape,
camera or peer group did not affect them, while the
subjects who scored a middle range in moral judgment,
increased or decreased their helping depending 021 whether
their behaviour would or would not be registered by video¬
tape, camera or a peer group. These findings also suggested
that personal responsibility is the key factor affecting
the interpersonal moral value of help.
Ungar (1979) studied the interpersonal moral value
of helping He studied 200 Canadian men and women on
subway platforms. He discovered that, when helping did
not demand future interaction, it was readily given to
both stigmatized and non-stigmatized persons in a situa¬
tion. Yet, when the cost of helping increased in a face-
to- face situation, a stigmatized person was less likely to
be helped than a non-stigmatized person. He suggested
that the cost of helping was a critical determinant of
the rate of help.
Scott (1959) studied three different groups of
people, the'adult residents of nM0untain10wn, the
students at a State University in Mountaintown and
students fr0m Fandamentalist Col1ege. He found that
the students from Fundamentalist College expressed them¬
selves more in favour of the values of loyalty, respect
for authority, religiousness and being liked by others.
While people in Mountaintown got the highest scores on
generosity, honesty and fairness, the students from the
State University got the highest scores on integrity.
The students from Fundamentalist College belonged to a
minority sect College in the Midwest. Nearly all the
students were of the same religion. They had relatively
few negative correlations among the various ideals. The
findings suggested that people from ideologically more
homogeneous groups would have relatively little conflict
among the moral ideals maintained by different members.
This finding also indicated the influence of schools on
the increase or decrease of moral attitude0
Catholic Religious Values
As with any other religion, the Catholic religion
consists of dogmas to believe, rituals to celebrate and
commandments to obey The Catholic Church declares that
its religious dogmas or values are derived from, and
founded on, the God-man Jesus the founder of this
religion All these religious values are recorded in
the Bible and in Tradition The Bible is an inspired
book about the founder, the tradition is the oral
teaching of the early Church handed down from generation
to generation The Catholic Church he founded has claimed
infallibility in questions concerning religion and morality
(the power of ex-Cathedra)
Accordingly, the faithful of this religion have
to believe that the Bible is an inspired book. God is
trinitarian in nature. The Second Person, Jesus, was born
of a virgin. He died for the salvation of mankind on the
cross. Heaven and hell exist. The status of man in this
world is that he is a creature, therefore, depending on
the personal Creator.
All these Catholic religious values have been
regarded as the dogmas of the Catholic Church. They are
unchanging in nature. It is only the interpretation of
such values that can develop. Since such values are so
important, men are requested to believe them if they
profess themselves to be the followers of this religion.
The Catholic Church has declared if a man accepts
the religious values, he may experience changes. The
intensity of such changes depends on the depth of his
conversion (metanoia), Changes can be divided into the
external and internal. The external changes can be seen
by other people. When a man receives baptism and openly
declares his membership of the Church, he accepts a set
of religious values and he attends church functions
regularly. Moreover, he speaks and behaves according
to the teaching of the Church. Yet, it is the internal
conversion or changes that the Catholic Church has demanded
f r o m Chris tian s.
The internal changes of a man are rather difficult
but not impossible to assess. It is the personal commit-
ment of a man to the one, several or all religious values.
-The intensity of commitment to such values is also counted.
In such turning towards, (conversion), a man experiences
not only his personal commitment but the grace from God
to accept these religious values with conviction, never¬
theless, the intensity of personal commitment is unsteady.
He is in need of constant conversion in order to deepen
his understanding of the religious values. Because of
his conviction in these religious values, he acts accor-
dingly. And, it is through his action that his commitment
can be assessed.
Although commitment is subjective and personal,
it also needs initiation from outside in order to develop
such a dimension. This is the reason why the Catholic
Church is profoundly concerned with missionary work.
And, all the Catholic institutions have not ceased to
transmit religious values.
In the Social Sciences, the topic of religion has
been an interesting subject. Although there are not so
many studies on religious values as on moral values,
there are also certain studies that can indicate some
salient points in the study of religious values.
In the study of ugh (1951)? mostofthe sub jects
were from the Baptist denomination. Pugh tried to test
the religious attitude of three groups of people, ok
ministers, 90 Church members and 66 non-Church members
.from South and Southwest Georgia,. He used Allport-Vernon?s
A Study of Values Scale. He found that the religious
attitudes of the ministers were higher than that of the
Church members whose attitudes, in turn, came higher than
those of the non-Church members. Hugh's findings also
suggested that the differences in religious attitude
might be caused by differences in the internal conversion
of the three groups.
Brown and Lowe (1951) studied the acceptance or
rejection of students in the University of Denver. The
subjects were 622 Protestants who were either Church-
members or non-Church members. They stated that a large
group of these Church members remained in a middle-of-
the-road attitude. They neither rejected or accepted
fully the religious dogmas. There was no total accep-
tance of orthodoxy of the dogmas of the Church as a group
within the university. Yet, when the Protestants were
compared with the Catholic students in the same studies,
Brown and Lowe found that the Catholic students as a
group of 166 subjects, had significantly higher means
than the Protestants. Their findings suggested that
different denominations might affect the religious
attitude of the subjects.
Strange to say, the non-Church-members in the
Catholic group showed a similar religious attitude to
that of the non-Church members Protestants in the Pro¬
testant group. Brown and Lowe said that the Catholic
non-Church members were proportionately more widely
separated from the Catholic Church-members than was the
case with the Protestant non-Church members and the
Church-members. They also said that the reason for
- this case was not yet known.
Nelson (1981) found the' belief in after-life a
most reliable tenet of Christianity. He made a survey
and found the decline in such belief among older Americans,
He studied at three points during the period from 19HT bo
mid-1970» There was a decline within a short-range
reversal (19hk~l960) and then a shift hack to decline
for the young Americans. Towards the end of his study,
the positive relationship between age and belief in life
after death disappeared. He suggested that this major
belief of the Americans was not changing dramatically
with regard to time.
On the other hand, the work of Hogc and Dyblc
(1981) showed that there were shifts in the belief area.
They made use of the ministers' theological beliefs in
1928 to test the beliefs of the people. They designed a
questionnaire of about 51 questions on religious beliefs.
They sent the questionnaire to six denominations. The
six denominations were the Baptist, Lutheran, .Episcopa¬
lian, Methodist, U.C.C. and Presbyterian. They found that
the members of the Lutheran Church shifted faster but
they were the most conservative in 19-93. The members of
this church changed the most.
Their findings also showed that the beliefs of
young people changed more quickly and more extremely than
the beliefs of older adults. There was a general trend
of seculization. Yet their changes in religious beliefs
could still be identified with the ministers' theological
- beliefs in 1928.
Besides, this study also showed that certain
religious values, such as the religious values of the
nature and work of Jesus, the second coming and Last
Judgment, the fallen nature of humanity and the power of
prayer demonstrated little change.
Francis (1971) studied the pupils on the primary
school level. He sent out questionnaires which were
administered to all the third and fourth year junior
pupils. About 3,000 were in this study. He discovered
that Poman Catholic schools contributed greatly to the
pupils' more positive attitude towards religion.
Turner (1980) studied two typos of boys' secondary
schools in Belfast. One was a Government school and the
other was an aided school run by a Catholic teaching order
or religious school. Four hundred boys were the subjects.
It was discovered that there were significant differences
in students' reiigious attitude between those two schoo1s
at each age-level. The religious attitude of the students
in the religious school was more positive than the reli¬
gious attitude of the boys in the school run by the local
authority. Most of the students in these two schools were
Catholics.
Turner's findings suggested that membership of a
same group which leads to uniformity in attitudes and
stability of attitude is related to orthodoxy of beliefs.
It would thus appear that the studies on both
moral values and religious values have indicated the
•different internal and external factors. And, such
factors often lead to changes in moral or religious
attitude. It is, therefore, essential to assess if
there is a close relationship between the religious
values and interpersonal moral values.
Catholic Religious Values and Interpersonal Moral Values
In olden times, people regarded ethics and religion
as inseparable. Gradually, ethical systems emerged as
distinct from the myths; the Mosaic Law and the principles
of Aristotle's ethics were considered as moral principles
with a vision of the ultimate meaning. During the ago of
secularisation, morality is no longer regarded as having
a religious dimension.
Mueller (1980) called for a thorough redefinition
of the moral dimension. He wanted to separate ethics from
customs and the moral dimension from the ideological or
religious dimension. He reaffirmed their similarity in
structure but difference in dimension. Pie said that
morality constitutes the moral Ego, that is, the conscience
and the character of a person. Yet, religion follows its
own rationale and is apt to amalgamate with all other
dimensions.
Although people such as Mueller called for the
separation of morality from religion, many researchers
still explore these two kinds of values together in order
to see their relationship.
There are opposite findings in the researches on
- religious values and interpersonal moral values. On one
side, studies indicate th.at re 1 igious values are not
related to moral values. On the other hand, some other
studies show that religious values are related to moral
values. The latter believes that if an individual is
more positive in religious attitude, he is, at the same
time, more positive in interpersonal moral values.
Pugh (1951) administered the Allport-Vernonrs
scale for the three groups consisting of 61 black minis¬
ters, 90 Church-members and 66 non-Church members from
South and Southwest Georgia. He discovered that the
ministers had the most positive religious attitude in
the sample, than came the Church members and finally the
non-Church members. The subjects were predominantly
Baptists. Yet, the non-Church members showed more positive
attitudes towards social values than the ministers and the
C hur ch rnemb e r s•
Pugh's findings clearly indicated that the reli¬
gious attitude of his subjects was not positively related
to their moral attitude.
Similarly, Bateman and Jensen (1958) studied
Christian belief and the way Christians handled anger.
They administered a questionnaire which included religious
beliefs and the Picture-Frustration (P-F) Test by Posenz-
weig (194.7). Two studies were carried out. There were
51 Protestants in the first study and 33 Protestants in
the second study. They presumed that the longer a person
was in the conservative teaching of religious beliefs,
the more he was inclined to control his anger towards his
environment. They modified the first questionnaire and
tested it with two groups of Freshman and Sophomore
students in 195k and 1955- They found that a person1s
religious beliefs had a much less definite correlation
with modes of handling anger. Religious beliefs, according
to their findings, could not control the person's flare of
anger towards his environment.
Glock and Clark (1965) more minutely classified
religion. They divided religion into religious belief,
ritual, experience, knowledge and consequence and
also studied the first four. They found there was no
relationship among the four, Faulkner and Dejong (1961)
studied the four components and also consequence11 and
found that the ethical views are fairly independent of
religious beliefs. Clock and SIark suggested that norms
and values for secular behaviour were not sufficiently
taught for their religious significance.
Cline and Richards Jr. (1965) used projective
tests, coded depth interviews and questionnaires to study-
religious beliefs with interpersonal moral values. A
random sample of 155 adults from the Sa.lt Lake population
was taken. The religious beliefs were God, good versus
evil, organized religion, immortality, and the Bible, The
interpersonal moral values were genuine, love-compassion-
sympathy for others, acting as the Good Samaritan, helping
others, the degree to which a subject was self-centred,
selfish and self-concerned. They found that there were
' no relationships between religious beliefs and these moral
values. They also found out that the irreligious, the
non-attenders, non-believers, on. the contrary, were more
moral in their moral attitudes. They were more concerned
for their fellowmen than the Christians. Their findings
reaffirmed the findings of Pugh.
Blackwood (1971) studying religious belief with
work ethics, still found no relationship between religious
and moral issues. His items consisted of belief in God,
belief in life after death, agreement with the idea that
one has the right to question what one's church teaches
and agreement with the idea that the right of free speech
22
includes the right to make speeche critici sinj religion
He found that, apart from two exceptions, belief in God
was not related to work ethics. His findings also con-
firmed that of Lenski (1963) Who stated that the marginal
black Protestants, though catching up more rapidly ,ri.th
the writes in the spirit of capitalism, were still more
inclined to religious belief. The religious belief in
life after death did affect the blackses.
Sorrantino and Hardy (1972) studied religiou
beliefs with certain moral issues such as kindness shown
towards immigrants, and adequate housing. They administero
several tests on 80 coil ege .students. The subjects were
first given tests to find out how far religion was impor-
tant to their everyday life and their attitude towward
some social issues, Then they observed a peer receive
either painful electric shocks or no shock in a serial of
learning taslks. The high religious rout gave the learner
a lower evaluation than the low religious group in the
control condition. Yet, the reverse was true in the
experimental condition. Summing up all their results,
they could not confirm the negative relationship beteen
religious values and moral values but suggested that
religious persons right be less sensitive to situational
determinants than the less religious person.
On the other hand, some scholars have found that
moral values are related to religious Leites
(1974), in his speech at the Conference on Civilizational
Patterns and Intercivilizational. Encounters, 1973, stated
w-lcl o ill :4f 0 JsO j bluial o out v.--
argument for universalities in terms of moral and religioi
matters in view of individual autonomy were correct. He-
agreed that individuals must be morally and religiously
autonomous. At the same time, he must be self-reliant in
matters of moral and religious judgment. His talk had
just put both religious values and moral values on the
same footing.
Wright and D1Antonia (1977) attempted to study the
substructure of religion. They sent out open-ended ques¬
tions and asked subjects to respond by writing the most
important ingredient in religion. They suggested the
negative values such as injustice and suffering as peculiar
to religion. Contrary to their expectation, 70(9 of their
subjects related the positive moral value of love to
religion. Their findings showed that most of their
subjects still considered religion related to moral
values such as love.
Eagleson and Bell (1945) studied 164 Negro women
college students. They administered the Allport-Vernon
Test. Their findings showed that the students ranked
highly the religious and social values. The mean for
the religious value was 349 while the mean for the social
was 339. They interpreted the high scores on religious
and social values as an effect of the Negro culture.
Cray (1947) tested the Allport-Vernon Study of
Values on 120 white students at Florida State College for
women and 105 women students at George Peabody College
for teachers„ The two highest values for both groups wore
religious values and social values. These two values
ranked higher than the other values. Their findings
agreed with those of Eagleson and Bc111s (1 9h5). Bu1,
they did not mention the relationship between the religion
values and moral values. They simply said that the choice
of values was made as a reflection of the conditions under
which the southern Negro lived.
Schuman (1971) re-analyzed Lenski's Detroit Area
Study sample. He reaffirmed the main findings of Lenski
that religious beliefs were positively related to Protes¬
tant work ethics. Yet, he discovered, contrary to Lenski,
that there were no differences between the Protestants and
Catholics in their religious beliefs and Protestant work
ethics.
Pohrbaugh and lessor (1979) used Clocks division
'of religion into certain religious components, such as
belief, experience, ritual, knowledge and conse¬
quence to study religious belief and personal control
against transgression. They recruited two groups of
subjects, the first group consisted of 2,220 high school
students and the second group k97 freshmen students.
They found that religious beliefs correlated positively
with other measures of personal controls but negatively
with deviant behaviour such as drinking and drug talcing.
Beit-Hallehmi (1979) studied 219 American students
from 2 large Michigan universities. He administered to
them the 19 items of the Mirels-Garrett Protestant Scale
together with items dealing vith religious beliefs taken
from Glock and Stark. His findings showed that the Ameri¬
can students' religious beliefs were positively related to
the Protestant work ethics. It was also discovered that
lack of religiosity associated with low scores on the
Protestant work ethics. Furthermore, the differences
between Protestants and Catholics on Protestant work
ethics did not exist.
Piazza and Clock (1979) hypothesized that people
who regarded God as influencing both their own lives and
the social order would be quite religious and those who
did not conceive of God as influencing either sphere were
not very religious in the traditional sense. They used
the data of the survey conducted by the Survey Hesearch
Centre at the University of California, Berkeley (1973).
Their findings showed that the most helpful respondents
were those who believe in the personal image of God, or
the God who influences both their own lives and the social
'order. They suggested that religious matter can lead to,
or at least coexist with, a relative liberalism on social
issues.
Wiebe and Flack (1930) classified their subjects
by the use of Allport's Religiosity Scale. According to
Ailport (1967)5 religious orientation could.be defined
within two basic classifications: the extrinsic and the
intrinsic. Extrinsic religious orientation people consi¬
dered religious belief or commitment primarily as a
function of utilitarian motivation. Intrinsic religious
orientation people described religious belief as the
central focus for life. It was something personal. They
hypothesized that people who were extrinsically religious
would correlate significantly with non-religious people.
Both were different from intrinsically religious people.
They administered tests on 158 Canadian university freshmen
students. Their findings supported their hypotheses.
Besides, their findings also confirmed that intrinsically
religious subjects tended to have a greater concern for
moral issues. They were more conscientious, disciplined,
responsible and consistent, more sensitive, dependent and
empathetic than extrinsically religious and non-religious
subjects. Yet, in regard to religious stance, certain
personal traits seemed to become dominant.
Dariey and Batson (1973) measured three distinct
ways of being religious: as a means, as an end and as a
quest. In the means orientation people used religion as
a means to get status or security. The end orientation is
a religious orientation by which a man commits himself to
religion as an intrinsically-valued-end in itself. These
two were similar to the intrinsic and extrinsic classifi¬
cation of Airport. The quest orientation reflected an
open-ended orientation by which a man was in search of
religion as a process of questioning, doubting and reason-
ing the ultimate values and beliefs. They tested the
subjects and found that end orientation correlated
positively with a persistent form of help, a form
involving refusing to leave the victim even if he said
he was all right. The quest orientation corresponded to
the victim's statement of need of help. They suggested
that persistent help for highly end-orientated subjects
rnav have been a response to their own internal need to be
helpful rather than to the needs of the victims.
Batson and Gray (1981) attempted to see if the
moral value of helping associated to the intrinsic, or
end orientation to religion was motivated by a desire to
relieve the expressed needs of the victim as sugg sted by
Darley and Batson. They tried to control the social
appropriateness of the victim by letting the victims say
whether they dealt with problems by praying or by drinking.
They administered tests on 60 female psychology students
at the University of Kansas. They were first given
questionnaires to measure the religious orientation
(Darley and Batson, 1973)? the External and Internal and
Intrinsic Scales (Allport and Boss, 1967)? the External,
Internal, Interactional and Orthodoxy Scales (Batson,
1976)o Tlien the subjects were shown to the victims who
wanted or did not want help, and others were of high or
low social appropriateness. Their findings showed that
the motivation to help associated with an end orientation
to religion was primarily a response to an internal need
to be helpful whereas the motivation to help associated
with a quest orientation was primarily a response to the
expressed needs of the victim. Scores on the end factor
showed a weak but significant positive correlation with
helping. Helping was strong even when the victim expressed
that she did not need help. Their findings suggested that
the end orientation was associated more with an internalized
religious belief to appear helpful than with a desire to
respond to the needs of others.
Eatson and Gray's findings did not provide any
basis for determining whether being religious led to
helping.' lather, when help was wanted, the quest orien¬
tation correlated with more helping when help was wanted,
it correlated with less helping when help was not wanted.
For an end, or intrinsic orientation to religion, the
correlation jas itsqct tive. As for an intrinsic or end
orientation, it correlated only weakly with helping.
When help was wanted, it was given, but when ne1o ias nou
wanted, it was persistently given.
Although more recent studies have demonstrated the
positive relationship between religious values and moral
' values, the opposite findings on this topic cannot be
ignored. Besides, the study on the relationship between
religious values and moral values of kindness, loyalty
and honesty have not been studied and the topic is far
from exhausted and conclusive. Therefore, it is worthwhile
to take up this topic.
Purpose of the Study
This study was primarily designed to discover if
the religious attitude of Catholic school students (both
religious and diocesan) was more positive than that of
non-Catholic school students in Hong Kong. At the same
time, it also attempted to see if the relationship between
religious attitude and moral attitude of these students
existed positively. It was presumed if such a relationship
was positive, it would be to the conviction that Catholic
school students (both religious and diocesan) were also
more positive in their moral attitude of kindness, loyalty
and honesty than non-Catholic school students. There were
opposite findings concerning religious and.moral values.
Some studies deny such relationships- other studies
demonstrate their existence. It was the interest of this
study to examine all the above- mentioned problems in
perspective.
A secondary purpose of this study was also to
assess the differences in religious and moral attitude
of students studying in the two different types of
Catholic schools, namely, religious schools and diocesan
schools. The inputs of religious schools were more inten-
sive because of the many religious elements such as the
spiritual charismata of the religious founders of these
orders. If such inputs carried weight, religious school
students were expected to be more religious than diocesan
school students. Moreover, if there existed a positive
relationship between religious attitude and moral attitude,
the moral attitudes of kindness, loyalty and honesty of
religious school students were also expected to be more
positive than with diocesan school, students.
Finally, it was also within the scope of this
study to discover the religious and moral attitude of
the Catholic students. It would be interesting to see if
the Catholic school Catholic students were more positive
in their religious attitude and moral attitude than non-
Catholic school Catholic students and religious school
Catholic students were more positive in their religious
attitude and moral attitude than diocesan school Catholic
students.
Significance of the Study
Into r per s o na1 mora1 va1u e s ciPG an im oor can c
element for interpersonal relationship in a society. On
the other hand, religious values are transcendant. Both
of them surpass time, age, sex and space. Accordingly,
people, either individually or in groups, constantly
involve themselves in moral and religious problems
arising from such moral and religious values. Therefore,
any study on these two areas touches the fundamental
essence of men,
Furthermore, the report by the visiting panel on
the Hong Kong educational system has claimed the attention
of people in all walks of life in Hong Kong All these
indicate that Hong Kong has become very sensitive to
educational problems
Being the crossroads between the West and the
East, Hong Kong has welcomed many religions Come people
regard Christianity as an imported religion from the West
The study of Christian beliefs in the context of Hong Kong-
is not the study of a traditional belief. It is rather
the study of certain factors of the two cultures, the
eastern and the western cultures.
No doubt3 such a study also lays an important
cornerstone for the Catholic church and Catholic schools
in Hong Hons. Neither the Church nor the Catholic schools
have done any study in the field of religious values and
moral values in spite of the fact that both the Church
and the schools have been teaching these religious and
moral values for nearly a century.
Therefore, this study attempts to assess the
religious attitude of the students and also their inter¬
personal moral values of kindness, loyalty and honesty
in the content of Catholic schools in Hong Kong, In so
doing, it not only treats topics very fundamental and
essential to men, it also joins the western and eastern
cultures and makes its contribution to the Catholic Church
- and Catholic schools in Hong Kong.
Hypotheses
The major hypotheses of this study are as follows:
1. Catholic school students (both religious and
diocesan) were more positive in their religious
attitude than non-Catholic school students.
2, Religious attitude of students was correlated
to their interpersonal moral attitudes of
kindness, loyalty and honesty,
p. Catholic school students (both religious and
diocesan) were more positive in their moral
attitude of kindness, loyalty and honesty than
non-Catholic school students.
The study also attempted to assess the religious
attitude of:
A. religious school students with diocesan students,
B. Catholic -school Catholic students (both religious
and diocesan) with non-Catholic school Catholic
students.
C. Religious school Catholic students with diocesan
school Catholic students.
D. all Protestant students from these three types
of schools with all Catholic students.
Furthermore, it is also within its scope to study
the interpersonal moral values of kindness, loyalty and
honesty of:
A. religious school students with diocesan students.
B. Catholic school Catholic students (both religious
and diocesan) with non-Catholic school Catholic
students.
C. religious school Catholic students with diocesan
school Catholic students.
D. all Protestant students from these three types
of schools with all Catholic students.
Defivitions
1. Non-Catholic Schools: Non-Catholic schools are
schools not under the Catholic Church of Hong
Kong. The Catholic religion is not taught
there. They are schools run by the Government,
provincial associations, charitable organiza¬
tions, or private individuals. They are all
Government-aided. (Protestant schools are not
included.)
2. Religious Schools: Religious schools are
Catholic schools run by religious orders.
They are the schools registeredunder the
Religious Schools Council.
3. Diocesan Schools: Diocesan schools are Catholic
schools that belong directly to the Bishop of
Hong Kong. They are registered under the Iiong
Kong Diocesan Schools Council.
Re 1 ip:ious a111.1ude: Religious attitude is a
kind of human behaviour guided by certain
religious beliefs or values
S. Interpersonal moral attitude of kindness„
1 oya 11y and honesty:' Interpersonal moral atti¬
tude is a kind of human behaviour guided by the





The pilot study was tried out in December, 1982 to
find out the reliability of the two instruments: The
Inventory of Religious Belief of Brown and Lowe (1951)
and the Personal Values Scales of Scott (1965) (Appendix
A and B). The reliability of the two instruments was
substantially high. A questionnaire (Appendix C) consis¬
ting of these two instruments was administered to 213
Form 5 students, both boys and girls from three different
types of schools:
1. Non-Catholic schoo 1: Queen Elizabetli Schoo 1
2. Diocesan School:. St. Francis of Assisi
College
5. Religious school: St. Rose of Lima's School
Reliability
The reliability of the instruments; namely, the
Inventory of Religious Belief (Brown and Lowe, 1951) and
Personal Values of Kindness, Loyalty and Honesty (Scott,
1965) in the pilot study was tested with 2.13 Form 5
students. Results (Table 1) showed that the two modified
instruments were substantially reliable in finding out
TABLE 1
Reliability of the Religious and Moral Scales
(Pilot Study)
Scale Noe of Items Croubach's Alrha













TTo t e Ho. o f sub j e c t s= 213
the religious and moral attitudes of the students.
Concerning religious attitude, results (Table 2)
demonstrated that Catholic- school students (both religious
and diocesan were more positive in their religious attitude
than non-Catholic school students, (F= 3239~ 1212,
p .0001), The findings also showed that there were
significant differences in religious attitude between
students in religious schools and diocesan school, (F=
6.31, df= 1138, p .01)
The results showed that there were no significant
differences in religious attitude in the mean scores
between Catholic school Catholic students (both religious
and diocesan) and non-Catholic school Catholic students.
But, there were only 3 Catholic students in the non-
Catholic school, the sample was too small to be of any
significance. Between the religious school Catholic
students and diocesan school Catholic students, there
»
were no significant differences in their religious
attitude„
Concerning the relationship between religious
attitude and moral attitude, results (Table 3) revealed
by the Pearson Correlation Coefficient Test that religious
attitude on the religious values of the pilot study was
not highly correlated with the moral attitude of inter-
personal moral values of kindness, loyalty and honesty.
TABLE 2
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Pearson Correlation Coefficient between




















A questionnaire (Appendix D) consisting of the two
instruments were adapted to measure the religious attitude
and moral a11itude of the students. They were;
1. The Inventory of Religious Belief: The original
seale va.s designed by Brown and Lowe (1951) to
measure the degree of acceptance or rejection
of Christian dogma,
The items on salvation within the Church were
dropped As Hong Kong is a pluralistic society,
there are many religions other than Christianity.
Christianity is not the only religion with a
long history in Hong Kong, Therefore, these
items were not relevant to the Hong Kong
Church. Instead, items on the Bible, on
attendance at church and on the importance
of the Catholic Church were added. This
modification was based on the trend of the
local church. The total number was twelve.
The items were employed to test the religious
attitude of the subjects.
The scoring was arranged so that the higher
scores of the scale indicated the more positive
attitude.
2. The Personal Values Scales of Kindness,
Loyalty and Honesty. The original scales
were designed by Scott (1965) Bo measure the
moral attitude of kindness, loyalty and
honesty.
Ten items from each of the personal value
scales of Scott on kindness, loyalty, and
honesty were chosen® They were taken both
from the direct-scored items and the reverse-
scored items with modification to suit the
secondary students in the Hong hong situation,
There were thirty items in all.
The scoring was arranged so that the higher
scores of the questionnaire indicated the more
positive attitude.
Sample
This study was designed to test the religious
attitude and moral attitude of Form 5 students in Hong
Kong secondary schools. The subjects were selected from
three types of schools: Non-Catholic schools. Catholic
schools which were also subdivided into religious schools
and diocesan schools. All these schools arc Government




Hoi Ping Chamber of Commerce Secondary School
Kennedy Town Government Secondary School
Lok Sin Tong Yu Kan King School
Po Leung Kuk C F A No. 1 College
Tin Kwong Road Government Secondary School
T.W.G.Hs. Mrs. Fung Wong Fung Ting College
Shatin Government Secondary School
Shun TaJk Fraternal Association Seaward Woo
College
Shun Tale Fraternal Association Lee Shai Kee
College
Sir Ellis Kadoorie Secondary School
2. Catholic Diocesan schools:
Choi Hung Estate Catholic Secondary School
Raimondi College
Shung Tali Catholic English College
3. Catholic Religious schools:
Pope Paul VI College
Salesian School
Tak Oi Secondary School
The samples of this study consisted of 69h Form 3
students (275 hoys, 295 girls, 2R students of unknown sex)t
The seventeen-year-old group was 281 in number and the
sixteen-year-old group was 270, forming the two biggest
age groups. The number of students living in privately
owned houses was 2.33? in low-rent housing 287 and reset-
tlement houses 106. Among the total subjects, only 63
were Catholic students with Z+6 mothers and 37 fathers of
the same Catholic religion.
Later, 35 Catholic students from non-Catholic
schools were recruited.
Procedure
The questionnaires, consisting of throe main parts,
namely, the general information, the modified'Brown and
Lowe's Religious Attitude Scale, and Scott's scales on
moral attitude of kindness, loyalty and honesty were
administered to the Form 5 students in their own schools
during an ordinary class session. All of them were asked
to answer all items with no further explanation given.
The questionnaire was simple and straight forward and
nosed no problem.
Data Analysis
The Analysis of Variance (AITOVA) was employed to
test the major hypotheses 1, 3 and the others. The Pearson
Correlation Coefficient Test was employed to test the
Hypothesis 2 in order to find out the correlation between
.the religious values and the interpersonal moral values,
of kindness, loyalty and honesty.
Limitation
This study attempted to assess both the religious
and moral attitude of Form 5 students. The total sample
number of 691 represented only very poorly the total Form
5 student population in Hong Kong. Due to the time limit
and their early termination of the school year for exami¬
nations, students could not be contacted easily.
Besides, the study of Form 5 students gave only a
limited picture of Hong Kong students' religious and moral
attitudes. Forms 1, 2 and 3 students were not included
in this study. Moreover, the Form 3 students in the
private schools and in the prevocational schools and
other educational sectors were entirely left out. There-
fore, this finding carries weight only for the grammar
s c h o o1 s tude n t s.
. This study also intended to discover the religious-
attitude and the moral attitude of the Catholic students
within the three types of schools, namely, non-Catholic
schools, religious schools and diocesan schools. Unfor¬
tunately, there were only nine Catholic students in non-
Catholic schools. Eventually, more questionnaires were
sent to the Catholic students of other non-Catholic
schools. The thirty-three Catholic students did not
answer the questionnaires in ordinary class session. All
the same, the resu11s remained unchanged.
However, this study is the first attempt to portray
the religious attitude and moral attitude of students. It




The reliability of the instruments, the Inventory
of Religious Belief (Brown and Lowe, 1951) .'and Personal
Values of Kindness, Loyalty and Honesty (Scott, 1965) in
the main study was tested with 695 Form 5 students.
Results showed that the two instruments were quite
reliable.
TABLE R
Reliability of Religious and Moral Attitudes
(Main Study)














note Ho. of subjects= 698
Concerning religious attitude, results (Table 5)
indicated that Catholic school students (both religious
and diocesan) were more positive in their religious
attitude fhan non-Catholic school students, (F- 13-0,
df= 1693? P .000).
The male students in Catholic schools (both
religious and diocesan) we re more positive in their
religious attitude than the male students in non-Catholic
students, (F= 5.93? df- 1586, p .015). But, there
vie re no significant difference in the religious attitude
between the female students in these two types of schools.
Among the students from these two groups, when the
Pr o t e s t an t cinci bci tholic students were excluded, the results
still showed that Catholic school students (both religious
and diocesan) were more positive in their religious
attitude than non-Catholic school students, (F- 16.T3?
df= 1528, p .0001). These data gave the major
hypothesis I strongly support.
As for the other minor assessment, the findings of
this study also showed that religious school students were
more positive in their religious attitude than those of
diocesan school students, (F= 32.83? df- 1T9? P .000).
The religious attitude of the religious school male students
were more positive than the male students in diocesan
schools, (F- 22.77, df- 1272., p .000). Whereas, the
religious attitude of the religious school female students
were also more positive than the female students in
diocesan schools, (F= 7-56, df- 1161, p .007).
TABLE 5
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The findings also showed that there were no
significant differences in religious attitude in the
mean scores between Catholic school Catholic students
(both religious and diocesan) and non-Catholic school
Catholic students; and also between religious school
Catholic students and diocesan school Catholic students.
When all the Protestant students from these three
types of schools were compared with the Catholic students,
the mean scores demonstrated that the Protestant students1
religious attitude was more positive than the Catholic
students, (P- 5«179 df= 1177? P ,02P),
Concerning the relationship between religious
attitude and moral attitude, results (Table 6) indicated
by the Pearson Correlation Coefficient Test that religious
attitude on the religious values of this study was not
highly correlated with the moral attitude of interpersonal
moral values of kindness, loyalty and honesty. These
findings supported Hypothesis 2 that religious attitude
of students was correlated to their interpersonal moral
attitude of kindness, loyalty and honesty but with modifi¬
cation.
Concerning the interpersonal moral attitude,
results (Table 7) indicated that Catholic school students
(both religious and diocesan) were not more positive in
their interpersonal moral attitude on kind 71G S S loyalty
and honesty. Among the students from these two groups,
when the Protestant and Catholic students were excluded,
the results still showed that Catholic school students
TABLE 6
Pearson Correlation Coefficient between
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Mean Scores of Moral Attitude of Kindness, Loyalty and Honesty•r
(Main Study)
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450 35.19 1693 .76 NS 450 37.68 1693 1.53 NS 450 34.42 1693 .46 NS




Male Students in Non-
Catholic Schools
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Female Students in
Non-Catholic. Schools
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Mean Scores of Moral Attitude of Kindness, Loyalty and Honesty (Cont'd)
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216 35.81 1449 8.78 .003 216 38.14 1449 6.44 .011 216 34.88 1449 4.82 .03
234 34.61 234 37.24 234 54.01
Male Students in
Religious Schools
76 54.74 1271 .07 NS 76 37.66 1271 .72 NS 76 34.14 1271 .52 NS
Male Students .in
Diocesan Schools
197 54.59 197 37.22 197 33.81
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128 36.70 1161 5.91 .016 128 38.55 1161 2.86 NS 128 35.31 1161 .03 NS
34 34.85 34 37.41 34 35.17
Catholic Students in
Catholic Schools 54 36.04 195 ,06 NS 54 37.89 195 .22 NS 54 34.37 195 1.69 NS
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Non-Catholic Schools





28 37.25 153 5.11 .03 28 38.57 153 2.37 NS 28 35.00 155 1.13 NS
26 34.73 26 37.15 26 33.69
Protestant Students
Catholic Students
82 56.21 1177 .168 NS
96 35.95
82 38.65 1177 1.50 NS
96 38.02
82 35.54 1177 1.12 NS
96 34.85
(both religious and diocesan) were not more positive in
their interpersonal moral attitude on kindness, loyalty
and honesty. These data rejected the major Hypothesis 3.
As for the other minor assessment, the findings
of this study demonstrated significant differences between
the interpersonal moral attitude on kindness, loyalty and
honesty between the students in religious schools and
diocesan schools. The religious school students were
more positive in kindness, loyalty and honesty than the
diocesan school students, kindness, (F= 878, df= lkq-9?
p .003), loyalty, (F= 6.a, elf= 141)9, P .011),
honesty, (F= 4.82, df= 1449, P .03).
Concerning the interpersonal moral attitude of
kindness, loyalty and honesty, results indicated that
Catholic school students (both religious and diocesan)
were not any more, positive than non-Catholic- school
students, except the male students. The male students in
Catholic schools (both religious and diocesan) were more-
positive in their interpersonal moral value of loyalty,
(F= 6.13? df- 1387? P .01k).
When the students in these two types of schools,
excluding all Protestant and Catholic students were again
compared, the results remained unchanged.
When the students in religion S S C11 o o 1 s w e i e c o m rar e d
with the students in diocesan schools, their interpersonal
moral value attitude on these three values were found to
be significantly different, (F= 8.78, df~ 1hk9? P .OOp),
(F= 6.44, df =1449, P .011), (F= 4.82, df= 1449,
P .03).
There was no significantly difference except between
the female students in religious schools with those of
diocesan schools on kindness, (F= 591 df~ 1161, p
•016)o
Among Catholic students, the findings showed that
there were no significant differences in interpersonal
moral attitude on kindness, loyalty and honesty in the
mean scores between Catholic school Catholic students
(both religious and diocesan) and non-Catholic schools
Catholic students; and also between the religious school
Catholic students and the diocesan school Catholic students.
When all the Protestant students from these three
types of schools were compared with the Catholic students,
the mean scores ad so demonstrated no significant difference
In short, the Protestant students were not more positive




Discu 3 3 ion
In this study., the religious attitude of the
students has been clearly demonstrated. The findings
indicated that the religious attitude of Catholic school
students (both religious and diocesan) was more positive
than that of non-Catholic school students. Among these
two groups of students, when Protestant and Catholic
students were excluded, results remained unchanged.
The delta of this study showed that in Catholic
schools, even when Protestant and Catholic students were
excluded, the religious attitude of the students in
Catholic schools remained higher than that of students
in non-Catholic schools. Such data gave further validity
and firm confidence concerning the religious attitude of
Catholic school students and non-Catholic students. The
data suggests that the religious attitude of non-Christian
students, if they study in Catholic schools, will be more
positive than that of non-Catholic school students.
It was found that the male students'in Catholic
schools (both religious and diocesan) were more positive
in their religious attitude than the male students in non-
Catholic schools. But there were no significant differences
i—r—
between the female students
As for the students in religious schools, the
religious attitude of the religious school students, both
male and female, was more positive than that of the
diocesan school students. These data gave support to
the belief that the more religious inputs given to schools,
the more positive the religious attitude that will be
found among students even among female students who were
seen in non-Catholic schools.
Although religious attitude was found to be related
to moral attitudes of kindness, loyalty and honesty, the
correlation between these two kinds of attitudes was not
high. The findings on the religious attitude between
religious school students and diocesan school students
challenged such a low correlation.
Between Catholic school Catholic students and non-K
Catholic school Catholic students, between religious school
Catholic students and diocesan school Catholic students,
the results showed that there were no significant differences
In religious attitude. The findings gave support to the
teaching of the Catholic Church that grace gives strength
to converted students who will be less affected by external
factors.
The results showed that the Protestant students
were more positive in their religious attitude than the
Catholic students. Those data indicated something contrary
to the ordinary findings abroad. The reason for such a
difference was not found in this study and further study
is needed.
Concerning the interpersonal moral attitude on
kindness, loyalty and honesty, the findings indicated no
differences between students in Catholic schools (both
religious and diocesan) and non-Catholic schools except
where the male students were concerned.
As for the religious school students and diocesan
school students, there were significant differences in
these three moral values. When the sex was compared, it
appeared that female students were kinder in religious
schools than those in diocesan schools. These data
supported, the fact that Catholic religious schools
emphasized especially the moral value of kindness.
Between Protestant students and Catholic students
in the two main groups, there were no significant differ¬
ences between them in their interpersonal moral values of
kindness, loyalty and honesty. Although religious values
of differont denorninations may be diffcron11 y taught, the
interpersonal moral values of kindness, loyalty and honesty
seemed to be the same on the whole.
This study implies that Catholic schools have been
very zealous in teaching religious values. Emphasis is
often focused more on the non-Christian students than on
the Christian students. This is especially so because
Hong Kong is a mission land. Even in Catholic schools,
Catholic students are not too numerous. It is, therefore,
na.tu.ral for the Catholic schools to centre on the non-
Christians,
The belief that the more religious inputs given to
schools, the more positive the religious attitude that will
be found among students is strengthened. This is an encou¬
ragement for religious schools which have been devoting
their energy to educating youth.
The data seem to suggest that Protestant students
have experienced a more intense religious formation than
Catholic students. If both Protestant and .Catholic students
received the same grace, the differences in their religious
attitude might be due to either their religious formation
or their personal differences. It is.sti11 an important
topic for the Catholic school authorities to reflect upon
and perhaps to improve upon.
It is rather surprising to notice that the corre¬
lation between religious attitude and moral attitude is
low. This is a hind of revelation to many religious
teachers. Many teachers have taken it for granted that
religious attitude is highly correlated with moral attitude.
It may be necessary to re-think and re-plan the religious
and moral education programmes so that the elements
causing a closer relationship between these two kinds of
values be brought forth.
Besides, the exceptions given by the data of this
study,, such as the religious and moral attitudes of the
religious school students as compared with those of
diocesan school students, the differences caused by sex,
have shown that there is the possibility of further
discoveries. Since the study of moral attitude is rather
new in Hong Kong, further study is needed; limits of time
and other factors make this study only an attempt at
breaking the ground in what may prove to be an important
field of research.
Recoramend a tion
. This study reaffirms the conviction of the Catholic
Church that in teaching religious values 'to the students in
the Catholic schools, students tend to be more positive in
their re1igious attitude„ Therefore, this study strong1y
recommends the continuation of teaching religious values
in Catholic schools.
This is not limited to in Catholic schools, but
also in non-Catholic schools Students should be provided
with knowledge and experience of different major religions
with their religious beliefs and religious commitments.
Students will then have more opportunities for spiritual
growth. Singapore has already introduced major world
religions into its curriculum. In Hong Kong, we are still
a step behind.
Religious Education teachers are encouraged to
re-examine their religious programmes periodically with
help from theologians, pastoral councillors, and experts
in other disciplines such as sociology and psychology as
well as in up-dated teaching methods and techniques.
This study also suggests that the present Religious
Education programmes in the Catholic schools be re-examined.
It is necessary to assess the differences in the religious
attitude of students who sit for R.E. examinations and
those who do not. Moreover, a non-examination oriented
R.E. syllabus should be prepared for the upper forms in the
secondary schools. At present each Catholic school is free
to choose what it pleases itself and no joint effort has
ever been attempted, far less systematic research.
Therefore, research work on the religious attitude
to religious values is recommended. Religious values
should be made more specified and studied in relationship
with other variables such as motivations and human traits
that may cause certain changes in religious attitude.
Yays of improvement for religious education by means of
researches should be greatly encouraged because not much
has been done in Hons Hons.
As for Catholic schools, both religious and diocesan
schools are urged to intensify their religious education
not only by teaching but by building up a more positively
religious atmosphere in schools. Certainly, such education
should never involve indoctrination.
The religious attitude of religious school students
was found to bo more positive than that.of diocesan school
students. The results, therefore, come as an encouragement
for the religious schools. Since this study reaffirms the
concept that the more religious inputs, the more positive
is the students1 religious attitude. It is therefore,
for the good missionary work of the Catholic Church and
the Catholic schools that more religious inputs are to be
encouraged in the field of education,
From the results of this study, it is found that
there is a possible relationship between religious values
and moral values. By strengthening the Catholic schools
in their religious education, there is great hope of
improving the moral attitude of the students.
Due to special reasons, many schools do not teach
religions, yet all Catholic and non-Catholic schools are
concerned with interpersonal moral values such as kindness,
loyalty and honesty. This study aims to stimulate both
the Catholic school and non-Catholic school authorities
to join forces in future researches on moral issues.
There should be more in-depth study of moral components
of morality so that moral education may be based more
healthily on sound principles. By this, mora]., education
can honefully lead more readily to the spiritual development
of the students„
Unfortunately, the report by a visiting panel dn
the perspective on education in Hong Kong has not touched
on the fundamental subject of moral education and re1igious
education. Therefore, this study strongly recommends that
a special board be established as a panel within the Hong
Kong educational system where research, practical experi-
mentation, teaching and feedback of both moral and religious
values can be constantly studied and ideas can also be
exchanged, for the benefit of students and society.
Catholic schools are recommended to expand more
man power in research on both religious values and moral
values. Since Catholic Church has everywhere been looked
upon as the fortress of religious and moral force, it is
a pity that no statistical and more scientifical researches
have been carried out.
AJ-though moral education is partly carried out in
the h.s. lessons in Catholic schools, a more systematic
approach on moral issues in Catholic school in respect of
religious and moral values is needed. The entire religious
atmosphere of the schools, the curriculum, .the extra¬
curricular activities, the staff and the tradition of the-
school can all be important factors channelling and
reinforcing moral education apart from the lessons of
religious education.
In schools where religious education is not taught,
moral education can be so arranged that interpersonal moral
values be carried out in school more effectively either by
ethics as a subject inserted into the curriculum or by the
over-Cull atmocohere of the entire school by the joint
effort of all subject teachers or, preferably, by a
combination o f bo t h.
Although there were no significant differences in
moral attitude among Catholic school students and non-
Catholic school students, the significant differences
found between religious school students and diocesan
school students are most interesting.
As for the Catholic students in these three tares
of schools, at least in the Catholic schools, this study
suggests that the Catholic schools, both religious and
diocesan, provide a more intensive religious environment
for Catholic students who have already been initiated into
the Christian beliefs to grow in their beliefs. '.Phis
suggestion is in accordance with the recent trend of the
Catholic Church in Hong Kong. The central Council of
Catholic Laity and many local churches in Hong Kong have
already sponsored certain programmes for the Catholics
who have received bant ism in the past.
Certainly9 in order to achieve all .this, further
joint effort is needed among all the educational institu¬
tions both in teachingj, researching and planning on moral
and religious education for the benefits of Hong Komg
students.
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The Modified Inventory of Religious
Belief (Brown and Lowe, 1951)
The Modified Personal Value Scales
(Scott, 19 6 5)
Questionnaire used in Pilot Study






The Modified Inventory of heligiouo Belief
(Br own and Lov;e, 1951)
l 1 h p 1 i p v h f h h R i h 1 p i 9 t h e i n s n i refl Vv o r a o r Go cl•
II1
2. God created man separate a no oistinct f r o in animals.
13 3”X’1
s. Th e i dea o f (ind i s u n n ec e s s a r v 1 n ou r en 1 i v )i t en e d a v e.
1
4. Ihere is no liie alter death.
S. 1 believe .1 esns was t)orn o 1' a Vi r y i n.
6. Goo exists as: father. Son ano ho 1 v Spirit.
’3
7. '[he Bible is lull of errors, misconceptions ano
r rx to 1 r mri i n f i r n c:
34,‘
8. 1 think there have been man) men in his tor) just as
preat as Jesus.
’.3
Q. 1 believe there is a heaven ano a hell.
鈦1±六肩：系11
10. 1 n in a n y ways the Bible has h e 1 cl b a c k a n d re t a r d e o
human prepress.
3
II. 1 think vol nv to Church is a waste ol Lime.
I!I‘
12. The Catholic Church is not important to me.
3
APPLMjIX b
' The Modified Personal Value Scales
(Scott, 1965)
k i n o n e s s
Direct-scored items
1. Helping another person feel more secure, even if one
doesn't like him
2. being considerate of other's feelings.
3. binding ways to help others less fortunate than
oneself.
4. having a deep love oi all people, whoever they are.
5. bein g concerned about the happiness of other people.
Reverse- scored items
6). Looking o u t for one's own interests first.
7. Ignoring the needs of other people.
8. Revenging wrongs that other people have aone to one.
9. Hurting other people's feelings.
in Ni;i k i n o i n k e s at t h e pxivirist: ol other People.
lion(js t 先 減
Direct:- scored items
11. Never cheating or having anything to uo with client in g
s i 111 'a X i nn s. even ho r a£ r i. en cl.
I1|
12. Always telling the truth, even though it may hurt
oneself or others.
瘦 、 是 說 龙 实 謎 乏 足 辟 时 堪 承 自 已 尿 別 人 豹 庭 髮 。
13. Never telling a lie, even though to go so would make
f h p; i tn;i t i nn innr p roinf or t a h 1 p.暴‘暴纛‘“ 41 V V’
3
14. Testifying against irienes, it neee be, in oroer that
t hp t'ruth hp k n n w n.
13 4




1 fi. Dp. rp i v i n P n f h fjrs
薛，广、
17. Us ii'i g other's prope r t v w 1 t h o u t a s k 1 n g ve r in i s s i on.
1.3.
18. Helping a friend through an examination.
1.
20. Being dishonest in harmless ways.
本 吳 满 大 凰 的 ， 也 下 敢 ， 他 人 。
Lovalt
I) i r r t- so or c d i t e in:
21. be tending the honor of one's friends whenever the) are
nnf;i i r 1 v rr i t i C i zed.
2 2. Doina one's best to he1v friends
23. To satisfying friends' needs by performing unpleasant
tasks.
24. Remember ing one's loyalties towaras one's lrienas at
nil t i in e s.
25. Treating an attack on one's irienu like an attack on
o n e s e 1 f.
Reverse-scorea items
2 6. Letting trienus ao all the work lor the group, ana not
netting involved oneself.
27. bein v uncooperative tow aras frienas.“。丄1 1 I
XV
7 k t n i 1 i n o In qunnnr t t 11 p I nnrt i nrK of n np f e f r i o n H e
1 0. f r i t i r i 7 i n r one's l r i okk in mil) lie.
0
APPENDIX C
甸 對 念 的 真 ' 實 齋 笑 写 电 ， 你 的 昏 靠 会 定 设 係 “








1. 另 2 ±、
1. 14- 2. 15 3. 12 4. 17 5- 8








你 就 為 你 义 规 乏
1. 个 灰 課 ： 丄 爲 定
2.
4.




Co 你 認 為 你 母 賴 足 1. 誚 无 定
2
I| 3. — 位 太 榦 侍 為 氣
4 II 5. 14) $7$£ IN~-• 6 7 £x
7.





I 1. 2. 否
to. 7I
嘁 宽 兔 银 肥 地 i. 2
11. 系 有 界 叙 爲 外 哉 麂 肩 為 見 攻0度 2. 岭 淡
1
3. Hr. 3
12. 裁 珩 兔 叙 是 I. 六 支 激 2, 各 智 彭 3.
4. 01
1‘
的 說 ] 浅 每 ？
11
妃 同 急 ‘
1
I



















嚴 次 冲 甸 一 雯 人 狗 办 ， 棘 孖 总
十 寸
分 ， 飞 、 不 兮
： □
XII
1 2 3 4 5
1 2 3 4-5
12 3 4-3
1 2 3 4 5
1 2 3 4-5
12 3 4 5







哉 衮 聖 ” 威 曼 咏 可
5




























象 助 孑 長 ， 、 尚 八 走 立 矣 成
3;
13]
么 同 奴 辨 明 灰 ，
、 汐 、 个 人 粕 矛 羞 為 的 龜 .
V
(3




， 闳 口 到 人 閔 歡 最 . ，
to
H
知 有 零 要 愉
对 矣 鴨 紀 攻 勘 尤 婉 ， 減 ，
2.
乃 、 戋 每 朋 、 自 袍 冶 動
I14！加羡敎养啤
12 3 15
I 2 34 5
1 2 3 4 5
1 2 3 4-3
1 234 5
12345
1 2 3 4 3
1 23 45
1 2 3 4- 3
1 2345
V
12 3 4 5




























‘ 如 、 綠 域 係 參 翅 顧 絲 私 夂 荀 国 已 賴 总 入
道 成 寧 領 陌 要 叛 為 令 挺 身 出 舶 萊 如 明 或
恩 唤 削 人 艇 零 養




, r 1? J 41!J' 4
1 2 5 ft S
t 2 34 5
1 2 3 ft 5
1 2. 3 ft 5
1 2 3 ft 5
12 3 4 5
1 2 3 ft 5
12 3 4 5








i 一 ‘ 般 資 料 ，
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I c 十 八
私 家 住 宅 2




， 你 父 親 是 ：
， 你 母 親 是 ：
， 我 旳 宗 敎 是 ：
1l
[ ivi;
2 基 督 敎 徒
基 督 敎 徒
基 督 敎










不 是 敎 徒








如 果 你 非 常 不 喜 歡 、
如 果 你 不 舂 歡
如 果 你 不 肯 定
丨 如 果 你 喜 歡
如 果 你 非 常 喜 歡
非
常 非
“ 不 不 不 常
咎 吾 肯 社 -






帮 助 別 人 使 他 有 更 多 的 安 全 感 ， 卽 使 自 己 並 不 喜 歡 對 方 。
在 無 傷 大 雅 旳 情 况 下 不 誠 實 。 ‘ 、
關 心 别 人 旳 幸 福 。
公 開 批 評 朋 友 。
以 個 人 旳 利 益 爲 前 題 。
1 I 2 JTT 4 5'
1 2 3 4 5
1 2 34 5
_m_ j jj_,






， 當 朋 友 受 到 不 公 平 旳 批 評 時 ， 盡 力 維 護 他 們 旳 聲 卷 。
, 以 別 人 做 取 笑 旳 話 柄 。4
不 爲 了 要 帮 助 朋 友 而 作 弊 或 助 人 作 弊
, 關 心 别 人 的 感 受










視 朋 友 的 不 幸 如 己 之 不 幸
， 不 支 持 朋 友 的 活 動
, 傷 害 他 人 的 感 受
， 竭 盡 己 力 帮 助 朋 友






永 遠 說 實 話 ， 卽 使 這 樣 可 能 會 傷 害 別 人 或 自 己 。
設 法 帮 助 比 自 己 更 不 幸 旳 人 。
考 試 時 帮 助 同 學 作 弊 。
丨 . 爲 使 人 受 到 公 正 的 處 罰 ， 我 會 不 怕 麻 煩 而 指 證 。






欺 詐 他 人 。
絶 不 扯 疏 卽 使 那 檢 口 ] 能 造 成 非 ’ 吊 ' 偏 促 的 場 合 。
若 別 人 做 對 不 起 自 己 的 事 ， 必 定 報 復 。
對 朋 友 抱 不 合 作 旳 態 度 。






把 工 作 全 交 給 別 人 做 ， 自 己 却 袖 手 旁 觀 。
如 果 需 耍 ， 我 會 指 證 做 錯 事 的 朋 友 ， 爲 求 眞 相 大 白 。
忽 略 別 人 旳 需 要 。
對 朋 友 常 保 持 忠 赏 。
出 賣 朋 友 。
TTTTTU 65
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
12 3 4 5
1 2 3 4'
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
TT2 3 TifT
1 2 3 4 5
1 2 3 4 5
l 2 3 4 1
這 裏 有 些 問 題 ， 請 細 心 閱 讀 後 ， 問 自 己 我 同 意 它 的 說 法 嗎 ？ 一
請 圏 ① 如 果 十 分 不 同 意
請 圏 ② 如 不 同 意
請 園 ③ 如 不 知 道 ，
瀹 園 ④ 如 同 怠













我 相 信 聖 經 是 天 主 默 感 的 話 。
天 主 造 ’ 人 是 與 動 物 明 顯 的 不 同 。
在 這 科 學 昌 明 旳 時 代 ， 神 這 觀 念 已 沒 有 必 要 。
死 後 沒 有 什 麼 生 命 。
我 相 信 耶 穌 是 由 童 貞 女 所 生 。
天 主 是 三 位 一 體 旳 存 在 — — 父 ， 子 及 聖 神 。
聖 經 內 充 満 錯 誤 ， 不 正 確 旳 思 想 和 矛 盾 。
我 認 爲 歷 史 上 有 不 少 人 物 和 耶 穌 一 樣 的 偉 大 。
我 相 信 天 堂 和 地 獄 。
1.
1.




1 |2 3|4 15
1 2 3 4 5
~2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 7|5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 13 4
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